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Educational Psychology: Teacher as Decision Maker
KAREN TEACHER WORKING GROUP

Topic Summary

Topic:  
The Teacher as the Decision Maker in the classroom.

Goal:

The goal of this section is to help teachers learn to analyze how they behave as teachers and to develop skills to observe student behavior in the classroom.

· To facilitate this learning, teachers will learn a model of the teaching-learning process that may be applied to their knowledge and experience.

Key Points 

1. All teachers have personal beliefs about the teaching-learning process even if teachers are not consciously aware of them.

2. Teachers beliefs lead them to make important classroom decisions that affect how students learn in school.

3.  Teachers need to (a) examine the effects of their decisions on student learning, (b) examine their personal beliefs about the teaching-learning process, (c) evaluate the effectiveness of their beliefs and practices, and (d) change teaching behavior if necessary.

4.  Educational Psychology can help teachers evaluate our personal beliefs about teaching and learning.

5.  The major variables in the classroom are: individual differences, teacher behavior, instructional objectives, principles of learning, and evaluation of student behavior.

6.  Some teachers become discouraged because we are unable to make effective decisions about problems in the classroom.  We may use educational psychology skills to identify problems and use their knowledge to solve the problems effectively.

7.  When we observe our students, we should try to separate description of student behavior from our feelings.

8.  Beginning teachers seem to be most concerned with their personal adequacy in meeting the demands of teaching.  Other concerns involve classroom discipline, motivating students, dealing with individual differences, assessing student work, handling relationships with parents, and organizing the classroom.

Content Reading:



Case Study:
Teachers Beliefs and the Classroom

Daw Aye Aye Khaing is a standard four teacher

Teaching-Learning Process 


A Teacher’s diary

Self-Analysis Activity: 


Group Activity/Task:


Identifying Your Beliefs About Teaching
Analyze the Teaching-Learning Process

Trainer’s Guide

Introduction

Group discussion:

What is learning?

Review definitions decided upon from the ‘Child as Learner’ lesson.

What is teaching?

Reflect on discussions from previous lessons concerned with formal/informal teaching and the role of the school.
if necessary ask:

In terms of child learning, what are the differences between teachers and care givers?

What is the role of the teacher?

Ask teachers to get into small groups and brainstorm.  Ask teachers to consider what they have learned over the past few lessons (how children learn and child development) when thinking of the teachers role.   After brainstorming, ask each group to create one sentence that best describes what they consider to be the role of the teacher.

**Trainer might ask “What are characteristics of a good teacher” to help teachers think about the role of the teacher.

· Considering what we have learnt about children’s natural learning strategies and the idea of ‘readiness’ in child development, we can think of teachers as decision makers, deciding on what, when, and how their students will learn particular skills.

1.  Reading and Analysis

*
Individually teachers complete Self-Analysis: Identifying Your Beliefs About Teaching

· Individually teachers read Content Reading: Teacher Beliefs and the Classroom

Trainer explains to the group that there are no right or wrong answers.  Trainer goes through each of the six choices and asks for a show of hands to see how trainees responded.  Where there is an obvious disagreement, split the group up into ‘Tend to agree’ and ‘Tend to Disagree’ groups and have the groups discuss how the particular belief might lead to certain approaches to teaching.
2. Model:
The Decisions that Make Up the Teaching-Learning Process

· Trainer explains what a models are and why we use them

Trainer' s Guide

· Trainer works through the Content Reading: The Decisions that Make Up the Teaching-Learning Process.  Trainer should first explain each box individually and then illustrate their relationship to each other.  For each box, trainers should be asking for examples from the trainees knowledge and experience.
· This particular model helps teachers identify:

· the student’s present ability

· appropriate learning objectives and activities for the student’s present ability

· solutions to problems that result from instructional activities

· This particular model is useful to teachers because it brings together the major variables in the teaching-learning process:

· the students’ whom they teach

· the objectives the want to reach with the students

· the methods and behaviors they will use to achieve these objectives

3. Analyzing the Teaching-Learning Process

· Referring to Case Study: Daw Aye Aye Khaing, have members of the group act out the Case Study.  (If time permits the trainer might ask trainees to do a role play illustrating a similar situation to that of the Case Study).

· Using the Group Activity: Analyze the Teaching-Learning Process, examine what happened in Daw Aye Aye Khaing’s classroom.

· Attempt to  match Daw Aye Aye Khaing’s experience with the Teaching-Learning Process Model.   

4.  Role Playing and Reflection

· Trainees gather together with other teachers of the same (approximate) grade level.  Together they are to create a 5-7 minute lesson that is appropriate for the age-level they normally teach.  The subject matter can be anything (serious or ridiculous), but must be appropriate for the particular grade level.  Trainees should consider the Teaching-Learning Process Model, as well as keeping the Group Activity Analysis in mind.

· After the lesson is created, one member of each group is chosen as being responsible to teach the lesson.   Other members of the group split up and join other groups where they act as students of a particular age (or grade level).

Trainer’s Guide
· For those chosen as the ‘teacher’, they are to tell their ‘students’ how old they are and what grade they are in.

· For those who are ‘students’, they are to assume the behavior of a child who is the age that the ‘teacher’ has decided.  When the lesson is over, ‘students’ (now behaving like adults!!!) and ‘teachers’ discuss the success or failure of the lesson by using the Group Activity Analysis.

· During this activity, the trainer or trainers should be moving throughout the groups observing, giving support and helping where necessary.

· after lessons have been taught and evaluation completed, the entire group discusses what happened in their smaller groups, what they learned, what went well, what didn’t, 

Self-Analysis

Analyze Myths about Teaching
Read each of the following statements and determine whether you agree with, disagree with, or are not sure about the accuracy of each statement.  After identifying your beliefs, discuss how they might lead to certain teaching or classroom practices.
Tend to

Tend to

Not

Agree

Disagree
Sure

1.  A person needs to feel some

pressure to be motivated to learn.



______

______

______

2.  Children have a natural desire

to learn.






______

______

______

3.  Younger children need more 

structure than older children.



______

______

______

4.  Competition is a great

motivator.





______

______

______

5.  Human intelligence is fixed by 

the time a child begins school.



______

______

______

6.  Failure is helpful in motivating

students






______

______

______

Content Reading


Content Reading

The Decisions that Make Up the Teaching-Learning Process











· This particular model helps teachers identify:

· the student’s present ability

· appropriate learning objectives and activities for the student’s present ability

· solutions to problems that result from instructional activities

· This particular model is useful to teachers because it brings together the major variables in the teaching-learning process:

· the students’ whom they teach

· the objectives the want to reach with the students

· the methods and behaviors they will use to achieve these objectives

Case Study

Daw Aye Aye Khaing is a standard four teacher

Case Study:


Teacher:
Math time is over.  Quietly go back to your seats and put your math books away.  (There is noise in the classroom)


Student 1:
(walking to Student 2's desk) Look!  I just got a new shirt.


Teacher:
(in a loud, angry voice)   Student 1, what do you think you are doing?  Did I say to go talk to a friend?


Student 1: 
(no answer)


Teacher:
You’re slowing down the whole class!  (Most students are quiet, some are still talking)


Teacher:
Now, will everyone take out their language book.


Student 3:
What language book?


Teacher:
The book I gave out yesterday...the Karen Language book!


Student 3:
I didn’t know that was the language book.


Teacher:
If you spent more time listening and less talking, maybe you’d learn something.


Student 4:
I can’t find my book.


Teacher:
You had better find it because I don’t have any more.  We are wasting so much time!  If you didn’t talk to your friends and take so much time between lessons, we would already be finished this lesson.  Open to page 50 and read by yourself.


Student 5:
(to Student 6 after 10 minutes) I’m already finished.  Where are you?


Student 6:
(whispering) I’m almost finished.


Teacher:
Stop talking!   Student 5, you are a good student, but you need to talk less.  (To the whole class) Has everybody finished?


Class:

(Students respond yes and no)


Teacher:
OK, let’s get started.  Who can tell me a main point of the chapter?  (Many hands go up and there is some whispering) No noise!


Student 7:
(Yelling) It was about animals!


Teacher:
Good.  What kind of animals?


Student 8:
Elephants.


Student 9:
Monkeys.


Student 10:
Camels.


Teacher:
How many humps do camels have?


Student 11:
Two!


Teacher:
Wrong!  Only one!  Don’t you pay attention?   (Student 11 puts her head on the desk)


Student 12:  
Cats!


Student 13: 
Can I tell you about my cat?


Teacher: 
Let me finish Student 13, then you can tell me.  (Students are moving in their chairs, some are whispering, the lunch bell rings) End of class, we’ll finish tomorrow.

The teacher’s general goal was to teach students about how stories have special meanings.  More specifically, she wanted students to discover the moral of the story.  However, she failed to tell the students the objective before they began reading the chapter.  In addition, she didn’t prepare them for the lesson by making them curious about the topic, nor did he consider the individual differences in reading speed and comprehension.  After the class observed how the teacher responded to incorrect answers, it appeared that students were nervous to give answers.  

 Also, by asking ‘How many humps does a camel have?’, the teacher strayed away from the general goal.

A major problem was the Teacher’s classroom management (teacher behavior).  As you will learn  later in the book, effective classroom managers develop concise procedures in the classroom that reduce the problems of transition between one subject matter to another.  Although the teacher told the class that they had misbehaved during transition periods, the teacher did nothing to help them improve their behavior.  She only insulted the students.
Group Activity

Analyze the Teaching-Learning Process

Observe a teacher presenting a lesson.  Keep detailed notes on both the teacher’s and the student’s behavior during the lesson, and analyze the lesson by answering the following questions:

a.  
Was there a clear objective?  Did the teaching focus on a particular learning target, or did the teaching include a little bit of everything?

b.  
Was the objective appropriate for this group of learners?  Had the objective already been achieved by the learners (had they already learned the lesson)?  Was the lesson so difficult that there was little chance the learners would be successful?

c. 
Was the objective achieved?  Did it seem like there was progression or moving towards the achievement of the objective?

1 What did the teacher do that facilitated learning?

1 What did the teacher do that interrupted learning?

1 What problems arose during the lesson?  How did the teacher handle these problems?

1 What suggestions do you have for improving the lesson?
Case Study

Teacher Beliefs and the Classroom





Teachers have beliefs about the nature of the teaching-learning process which influence their classroom behavior.  Our personal beliefs help us make important decisions about the conditions in which students will live and learn at school.  Whenever we teach, whether we realize it or not, we are making decisions...the basic teaching skill is decision making!  Often we don’t even realize that we have personal beliefs about the teaching-learning process and because of this we don’t think about our personal procedure and practices in the classroom.  Teachers�
�
 must learn to ask questions about their own teaching practices in order to self-monitor and self-regulate their behavior.  Educational Psychology can help us do this.


Many people believe that the more knowledge teachers have, the more effective the teacher will be in the classroom.  Teaching is not an exact science.  The teacher must use personal knowledge to the complex world of the classroom and make decisions that lead to improved student performance.  Teaching will then lead to learning.  


�
�
�
�
�
�






A beginning teachers diary





July 3rd.  I’m so tired today!  I returned all of their tests which, thank goodness, took up part of the class time.  I also gave them homework which took more time.  I didn’t write the homework questions on the board, that was a mistake; I had to repeat the questions four or five time.


I am always working.  I have no free time.  I hope it becomes easier soon.





July 25th.  I tried to play a game in class today.  It didn’t work.  They were so excited after the game that I couldn’t get them to concentrate or settle down.  Also, the blackboard fell on me today and the class went wild.  Luckily the headmistress came in and settled the children down.





August 16th.  I’m having trouble keeping the class quiet and in their seets.  For a while they were good, but now it’s becoming a real problem.  I don’t think they are bored because they are usually talking about what I’m teaching, but they’re still talking without permission.





September 6th.    I’ve now got my classes in order.  I mean, I’ve organized them in a way that has reduced the talking significantly.  One of my classes is still really difficult, they’re always talking.  When they weren’t doing their reading today, I gave them a surprise quiz.  Only 4 students passed!  I suppose that it wasn’t good educational psychology to do that, but it sure made me feel good!





September 22nd.  I finally have all my classes under control.  I decided to stop trying to teach each of my classes the same material and the same way.  I’ve started to organize my lesson plans for each class separately.  I think that I was getting bored with the repetition and the students were feeling my boredom.  I can really see the improvement in my classes.





October 13th.    Today I invited the parents to come to school.  The parents who came were great and I was very happy that they were so enthusiastic about their child’s education.  Unfortunately most parents did not come.  I can really see the difference between the children who have enthusiastic parents and those who do not!  What can I do?





November 25th.  Every day I learn so much.  I hope that the children are learning some too, but they couldn’t possibly learn more than what I have.  I think that there is some hope for me as a teacher still.  I still feel like there is a huge mountain that I must climb, but now the mountain is a little smaller





This teacher’s diary shows normal problems for beginner teachers.  Although, it might seem that the problems were too big, if we use the teaching-learning model these problems can be identified.  There are three obvious areas that are causing her problems: teacher behavior (mostly management problems-failing to write questions on the board, classroom control, questioning and maintaining attention), evaluation (constructing a poor test and using the test as discipline), and methods of instruction (lack of variability in lessons).  After identifying these problems, she could take steps to acquire information and skills to avoid the problems.





What kind of advice would you give this teacher?





ACADEMIC CONTENT


What do learners already know about the subject?





LEARNER'S BEHAVIOR


What must students' do to learn?





INSTRUCTIONAL OBJECTIVES


What is to be learned?





4.  Principles of Learning


How students learn and child development





7.  Individual Differences


Changes necessary for learning.





6.  Principles of Learning


Beliefs, abilities and knowledge.





7.  Method of Instruction


How will the teacher help children to learn?





8.  Teaching-Learning Process


Synthesis/Coming together





9.  Evaluation of Learners' Behavior


Did the students learn?


What did the teacher learn?


What happens now?








